


 
Step 2: Clarify the Vision for Reform 
Prior to collecting and analyzing data, the planning team in conjunction with the school staff should meet 
and discuss the vision for reform. This collective vision defines what the school will look like in terms of 
student success. The goals and programs identified in the schoolwide plan should align with this vision.  
Provide a description of the school’s vision. 

The vision of Longfellow Middle School is one of ALL students learning at high levels. 

Step 3: Create the School Profile 
1.  District Profile - Provide a short description of the school district. 

Norman Public Schools are located in Norman, Oklahoma, 17 miles south of Oklahoma City. Norman has the 
tenth largest student population in the state with 12,622 students. Much of the school district’s success is 
attributed to the community’s support and interest in the schools. Parents play an active role in setting site goals 
by serving on planning committees in each of the schools. The Citizens Advisory Council, made up of parent 
representatives from each of the schools and community representatives, advises the Board of Education on 
specific items of concern. Businesses in the community participate actively in the Partners in Education 
Program. 

2.  School Profile - Provide a short description of the school (i.e. history, location motto, culture). 
Longfellow Middle School, located in east Norman, is one of four middle schools within the Norman 
Public School district. We serve students sixth through eighth grades. Our mission is to provide small, 
safe communities for learning that foster intellectual development, personal growth, and mutually 
respectful relationships, preparing students to realize their potential as productive citizens of the 
world. This mission is guided by the belief that the middle school should be an educational response 
to the needs and characteristics of youngsters during the transition from childhood to full adolescence 
and, as such, deals with the full range of intellectual and developmental needs. We believe it is our job 
as educators to ensure students are successful, thus our motto, “All students will learn at high levels”.  
 

Step 4: Data Profile Attach the data that your school uses to make decisions to the end of this document (i.e. 
attendance, assessment, intervention programs) then complete #1 and #2 below.  The data provided is the same 
data used in your site goal planning processes. 

  
1.  School Climate (Staff/Parent/Student)- Briefly summarize the results of your most recent school climate survey; 
be sure to illuminate strengths and weaknesses. 

Climate data was collected from parent, students, and teachers by the district and shared with site level 
administrators. By in large, parents voiced that they were pleased with the work that was being done at 
Longfellow. Although still averaging positive, the lowest reported scores came from a concern of adequate 
supervision at school. In response, additional information was given dedicated space on our weekly parent email 
and team leaders readdressed our lunch duty schedules to provide for additional coverage during lunch periods. 
Longfellow’s strength far and away was the response to feeling welcomed at the school followed by being 
informed about school progress and events. 

 
2.   Assessment Data-Briefly summarize the disaggregated results of reading and math assessments.  Identify the 

assessments used (i.e.OCCTs, DRA, etc.) 
According to our EXPLORE results, Longfellow students ranked above the national average in English and 
Science.   
 
Our specific populations in need of intervention in both reading and math are our students of African American 
race, economically disadvantaged, ELL, and our students on an IEP. 
 



 
Step 5: Analyze the Data.   Summarize the results of the school data profile; specifically identify the strengths, 
weaknesses and critical needs areas. 

Strengths of our program include the intensive intervention for all at risk students provided by highly qualified 
math and reading teachers on a daily basis during the school day. Our critical area of need is to continue 
perfecting intervention for at risk students while improving on our structure for gifted students to enhance 
secondary and post-secondary readiness. 
 
 

 
Component II – Reform Strategies 
Teachers collaboratively analyze test scores to identify gaps in instruction and curriculum, use the results to modify 
units of study and re-teach as appropriate.  School leadership has provided and supplemented a wide range of 
resources both inside and outside the classroom setting (e.g. classroom/laboratory supplies, public libraries, local 
historic sites), evaluates resources and monitors and ensures the availability of resources in the media center.  
School leadership and staff validate the analysis of data against educational research and compare student 
performance levels to those in similar and high-performing schools to assimilate a culture of high-performance 
expectations into classroom practice. 
1. Provide a list of collaborative staff meetings. 

Date of Meeting Number Attended Topic 
Tuesday/Thursday 24 Student Intervention Data, Behavior data 
Wednesday 24 Department PLC 
   

 
2. Provide a list of examples regarding available resources within the school. 

Math Resource Teacher 
Gifted Resource Coordinator 
Reading Specialist 
Homework Helpers after school tutoring 
Interest based Flex classes 
 
 

 
 

3. Briefly describe the process used to analyze and evaluate school data and student performance levels. 
Teams of grade level teachers working with administrators and counselors met weekly to review data collected 
on students. Behavior information, attendance data, academic indicators, and other considerations were used to 
identify students for different levels of intervention. 

 
Component III - Instruction by Highly Qualified and Effective Teachers 
All teachers and paraprofessionals providing services in a Title I schoolwide Program must be highly qualified.  A 
highly qualified teacher (HQT) must hold a minimum of a bachelor’s degree; and obtained full Oklahoma 
certification or licensure; and has demonstrated competency in each of the academic subjects in which the teacher 
delivers content knowledge.  A highly qualified paraprofessional must have completed at least two years of study 
at an institution of higher education; obtained at least an associate’s degree; or passed the Oklahoma General 
Education Test or another academic assessment approved by the Oklahoma State Board of Education. 

 
1. Highly Qualified Teachers (HQT) and Paraprofessionals 

Number of Title I Teachers Number of HQT Number of Non HQT 
43.5 43.5 0 

Number of Title I Paraprofessionals Number of HQT  Number of Non HQT  



12 12 0 
 

2. Highly Effective – Briefly describe the steps used by school leadership to ensure that effective instruction is 
provided in classrooms throughout the school. 

Multiple full cycles of observation/evaluation using the Marzano Framework were conducted on all teachers.  
Administrators analyzed benchmark and other assessment data to ensure all students learn at high levels through 
effective instruction in the classroom.   

 
Component IV – Professional Development 
Staff participates in high quality, job-imbedded and ongoing professional development.  Staff regularly receives 
adequate time to reflect, discuss and process new learning during professional development. Professional 
development is job-imbedded and emphasizes on sustained and continuous growth.  
 
1.  Overview - List the professional development opportunities the school provides to Title I personnel. 

 
Professional Development Activity 

 
Date(s) 

Number of 
Participants 

Description 
(i.e., content, duration of time) 

Site Based PD 8/15/16, 
8/17/16 

65 Review of policies  

Revisiting site visioning from 
previous year 

8/15/18 65 Full day 

New Teacher Mentoring Program Ongoing 7  

Weekly Departmental PLC Weekly 65  

 
2.  Monitoring and Evaluation - Explain how the professional development provided supports the schoolwide 

program.  Describe the on-going and job embedded support and follow up for these professional development 
activities.   

Each professional development provided instructional strategies as well as dissection of data to support 
Longfellow’s vision that all students learn at high levels.  Our teachers were fortunate to meet on a daily basis as 
core teams to continue conversations about student performance, intervention, and enhancement.  Special 
Education and exploratory teachers met every week on Monday while core teachers had advisory classes in order 
to engage in vital conversations and professional development.  Multiple full observation cycles by administration 
as well as peer observations provided valuable feedback to teachers on highly effective teaching strategies via 
Marzano’s TLE framework.   
 

 
Component V – Recruitment and Retention of Highly Qualified and Effective Teachers 
School leadership uses effective strategies to attract highly qualified and highly effective teachers.  Teachers and 
school leadership are knowledgeable of and are fully implementing the Marzano, TLE framework. 
 
1. Briefly describe the strategies that school leadership pursues to attract and retain highly effective teachers in the 

school. 



The administration team meets periodically to discuss latest research on educational best practices.  These 
discussions lead to the implementation of innovative programs, such as intervention and extension courses based 
on ACT and college readiness.  These programs have led to high levels of achievement by Longfellow Middle 
School students on assessments.   

 
2. Rate and provide a brief description teaching staffs’ knowledge and implementation of Marzano TLE framework 

concepts. 
Teachers have a deep understanding of Marzano’s TLE framework concepts.  Teachers were provided 
weekly professional development over each element of the framework.  All teachers participated in 
multiple pre- and post-observation conferences to aid in understanding.  Teachers also participated in 
peer observation using the Marzano TLE framework to observe and provide feedback to their peers. 

 
Component VI – Parental Involvement 
The schoolwide program must provide strategies to increase parental involvement and maximize communication 
between the school and parents of participating students.  Indicate which meeting included the annual review of 
your school-parent compact and written parent involvement policy. 
1.  Parent Involvement Events – Provide a list of parent involvement activities and events that the school pursues 

throughout the year. 
Event/Activity Dates of Event/ Activity Number of Parents Who Attended 

Fall Parent Teacher Conference 11/1/18-11/2/18 ~200 parent contacts with different 
teachers 

Spring Parent Teacher Conference 3/14/19-3/15/19 ~200 parent contacts with different 
teachers 

Incoming 6th grade Parent Meeting 5/2/19 100 

PTA monthly 10 

Open House 8/13/18 500 

 
2. Communication - Describe how the school will ensure that communication between parents will be in a format 

and language the parents can understand. 
The school provides information via email, push notifications to parents’ smart phones, information on the school’s 
marquee, and personal contact through teachers, counselors, and administrators.   Forms and information are 
available in Spanish.   
 

 
Component VII – Transition Strategies 
The instructional teams implement and communicate a process within and between schools to identify key curriculum 
transition points and eliminate unnecessary overlaps and close curricular gaps.  School leadership and staff actively 
develop relationships to support students and families as they transition from grade to grade, building to building, 
and beyond high school.  School leadership and staff actively develop community relationships to support students 
and families (e.g. mentor, language resources). 
1.  Identifying Transition Points 

Transition Grade(s)/Program(s) 
Affected 

Transition Strategies/Activities Timeline 

5th to 6th grade All incoming 6th 
grade students 

Counselor and Principal travel to each 
elementary feeder school and meet with 
5th grade students. 

March/April 

5th to 6th grade All incoming 6th 
grade students and 
their families 

Parent Information meeting is held to 
introduce parents to Longfellow and 
programs available to help their child be 

May 



successful in middle school.  Tours are 
given and information is provided. 

5th to 6th grade 
 
 
 
 
 
5th to 6th grade 

6th grade Special 
Education students 
 
 
 
 
PRIDE Academy 
 

Transition IEP’s are held with 6th grade 
counselor and 6th grade resource teacher 
in attendance to discuss smooth transition 
from elementary to middle school. 
 
 
All 5th grade students from our feeder 
elementary schools spent a morning at 
LMS getting ready for middle school 

March/April 
 
 
 
 
 
 
May 17, 2016 

5th to 6th grade 
 

All incoming 6th 
grade students 

Camp Turning Point – transition day for 
6th grade students 

August- Day 
before school 
starts 

8th to 9th grade All 8th grade students Counselor visits – Counselors from 
receiving high school visit all 8th grade 
students during their Social Studies class 
to discuss high school curricular options. 

February 

8th to 9th grade 8th grade Special 
Education students 

Transition IEP’s are held with high 
school special education counselor and 
high school resource teacher in 
attendance to discuss smooth transition 
from middle school to high school and 
discuss post-secondary plans and 
appropriate curriculum planning for the 
individual student 

March/April 

8th to 9th grade All incoming 9th 
grade students 

Parent Information meeting is held to 
introduce parents to feeder high school 
and programs available to help their child 
be successful in high school.  Tours are 
given and information is provided. 

August 

8th to 9th grade All incoming 9th 
grade students 

Link Crew – transition day for 9th grade 
students 

August – Day 
before school 
starts 

 
2.  Overview - Describe how services provided by the schoolwide program coordinate with the regular education 

program specifically addressing how students are supported during transitions. 
Students are supported through transitions to the middle school by visits from principals and counselors 
to each elementary feeder school, providing parents an information meeting and providing students a 
transition camp day. Transitioning support is continued through a continual analysis of student data to 
identify interventions for at risk and struggling students. Similarly, students are supported through 
transitions to the high school by visits from the counselors to our school, providing parents an 
information meeting and providing students a transition camp day.   

 
Component VIII – Inclusion of Teachers in Assessment and Instructional Decisions 
All teachers and nonteaching staff members may participate in decision-making processes related to teaching and 
learning.  Teachers and nonteaching staff actively advocate collaboration and collegiality in decision-making 
processes related to teaching and learning. 
 



Describe the process used by school leadership to include teachers in the selection of intervention methods and other 
decisions that impact teaching and learning in the school. 

Through daily collaborative time (PLC), teachers have taken a detailed look at each student’s needs and 
created interventions that address the student’s individual area of concern. Teachers have continually 
reworked interventions to address more students’ needs and to work towards our school vision of “All 
students will learn at high levels”.  
 

 
Component IX – Effective and Timely Student Interventions 
School leadership fully implements the written policy and procedures to minimize disruptions of instructional time. 
School leadership provides the necessary structure and support for staff members to use time as a resource to provide 
quality instruction and maximize student learning. Students have reasonable access to academic and behavioral 
support systems.   
1.  Provide a brief description of how school leadership protects learning time during the school day. 

The school works to protect the learning environment throughout the day by having one dedicated 
announcement time, one weekly email to parents and teachers, and various daily schedules to 
accommodate routine necessary assemblies.   
 

 
2. List planned supplemental interventions. 

Intervention Time of day (i.e. before school/after school etc.) 
Overtime Daily lunch/recess period 
After school tutoring Wednesday 3:40 – 5:00 
Reading Intervention Daily class period for 6th, 7th, and 8th grade at risk 

students. 
  

 
3.  Provide a brief description of how students will be provided access to the above listed supports, particularly 

students from traditionally under-served groups (i.e. ELL). 
Intervention and overtime are built into the school day to allow support and accessibility to all students. 

 
Component X – Coordination of Programs 
School leadership integrates state and federal resources to support identified student needs and school/district goals. 
 

SEE DISTRICT PLAN 
  


